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Abstract:	 The	 Yale	 New	 Haven	 Teachers	 Institute	 (YNHTI)	 provides	 a	 distinctive,	
perhaps	 nearly	 unique,	 approach	 to	 professional	 development.	 It	 originated	 in	 the	
1978	as	an	outreach	activity	of	Yale	University	to	the	New	Haven	Public	Schools.	For	
20	years,	it	operated	almost	exclusively	in	New	Haven.	In	1998,	under	the	leadership	of	
its	 founder,	 James	 Vivian,	 YNHTI	 conducted	 a	National	Demonstration	 Project,	 and	
since	2004	has	promoted	a	National	Initiative,	to	spread	the	Teachers	Institute	model	
to	 other	 cities,	 with	 a	 focus	 on	 school	 districts	 with	 low	 income	 demographics.	
Currently	 there	 is	 a	 League	 of	 Teachers	 Institutes	 with	 Institutes	 operating	 in	
Charlotte,	New	Castle	County,	Delaware,	Philadelphia,	and	Pittsburgh.	Other	 locales	
















The	 distinguishing	 feature	 of	 a	 Teachers	 Institute	 is	 that,	 rather	 than	 provide	
evidence	of	mastery	of	the	seminar	topic	by	examination	or	other	means	internal	to	
the	seminar,	the	primary	obligation	of	each	seminar	Fellow	is	to	write	a	curriculum	
unit	 based	 on	 the	 seminar.	 This	 structure	 obviates	 questions	 as	 to	what	 seminar	




The	Teachers	 Institute	approach	 is	based	on	a	 cooperative	partnership	between	a	






on	either	 side	of	 the	partnership,	but	 for	 simplicity	we	will	 ignore	 that	possibility	
here.)		Faculty	members	from	the	higher	education	partner	contribute	their	subject	
matter	 expertise	 by	 offering	 seminars	 in	 relevant	 topics,	 and	 teachers	 contribute	
their	 classroom	 expertise	 to	 create	 sequences	 of	 lessons	 that	 incorporate	 the	
insights	afforded	by	the	seminar.	Fellows	in	a	given	seminar	will	typically	represent	
all	 grade	 levels,	 from	 the	 primary	 grades	 through	 high	 school.	 It	 follows	 that	
seminar	 themes	 must	 be	 educationally	 robust:	 they	 must	 have	 potential	 for	
enriching	instruction	for	students	of	all	ages.	 	Seminars	can	be	built	around	recent	
advances	 in	 a	 field,	 especially	 in	 science	 or	 technology.	 They	 may	 also	 be	 built	
around	 enduring	 issues:	 	 important	 perspectives	 that	 may	 escape	 attention	 in	















A	 strong	 feature	 of	 a	 Teachers	 Institute	 is	 the	 key	 role	 played	 by	 teachers	 in	 all	
activities.	 Seminar	 topics	 are	 offered	 by	 faculty,	 but	 the	 decisions	 as	 to	 which	
seminars	will	 run	 is	 in	 the	hands	of	a	committee	of	Teacher	Representatives,	who	
canvas	 their	 colleagues	 throughout	 the	district	as	 to	which	of	 the	proposed	 topics	
have	the	most	potential	to	raise	the	level	of	instruction.	After	seminars	are	selected,	
the	 same	 committee	 accepts	 and	 vets	 applications	 to	 participate	 in	 the	 selected	
seminars,	and	determines	seminar	membership.	Each	seminar	also	has	one	Fellow	
who	 serves	 as	 coordinator,	 ensuring	 good	 communication	 between	 the	 Seminar	
Leader	 and	 the	 Fellows,	 and	 especially,	 that	 the	 complex	 task	 of	 unit	 writing	
proceeds	on	schedule,	with	each	Fellow	having	adequate	guidance	and	support.	
	




seminar	 time	 may	 well	 lead	 to	 further	 exchanges	 between	 Fellows	 outside	 of	
seminar	meetings.	
	
Teachers	 Institutes	 are	 not	 on	 their	 face	 a	 low	 cost	 approach	 to	 professional	
development.	 Fellows	 are	 paid	 stipends	 for	 successful	 participation,	 and	 seminar	
Leaders	 are	 paid	 a	 reasonable	 salary.	 Also,	 Institute	 seminars	 do	 not	 reach	 large	
TME, vol11, no.1, p 43 
	





in	 Teachers	 Institutes.	 In	 many	 surveys	 over	 many	 years	 in	 many	 cities,	 fellows	
“consistently	rated	Institute	programs	higher	than	other	professional	development	
programs	 in	 developing	 the	 knowledge,	 skills,	 enthusiasm,	 high	 expectations	 of	
students,	and	capacities	to	motivate	students	that	most	studies	indicate	to	be	central	
to	successful	teaching."	([1])	A	study	([3])	conducted	by	Professor	Rogers	Smith	of	





experience	 in	 leading	 seminars	 in	 New	Haven	 and	 for	 the	 National	 Initiative,	 the	




on	 effect.	 Teachers	 who	 develop	 successful	 units	 in	 key	 areas	 may	 share	 their	
insights	 with	 colleagues.	 In	 several	 instances,	 my	 seminar	 Fellows	 from	 previous	
years	 have	 reported	 that	 the	 new	 ideas	 and	 practices	 that	 they	 developed	 in	my	
seminar	have	spread	to	their	whole	school.	
	
Also,	 the	 units	 from	 each	 seminar	 are	 published.	 At	 the	 beginning,	 they	 were	
published	 in	 print	 form,	 but	 now	 also,	 the	 National	 Seminars	 and	 many	 local	
seminars	are	available	online.	These	can	be	viewed	by	teachers	anywhere,	and	their	
ideas	 adopted	or	 adapted	 as	desired.	 I	 know	 that	 the	units	 of	 some	of	my	 former	
Fellows	 have	 had	 this	 kind	 of	 impact.	 It	 is	 difficult	 to	 know	 exactly	 how	 many	
students	are	affected,	and	to	what	extent,	by	the	work	of	Teachers	Institutes,	but	a	




a	 first	 time	 Fellow	 writes	 may	 be	 the	 largest	 piece	 of	 sustained	 writing	 that	 the	
Fellow	has	 ever	done.	 	To	guide	 the	Fellow	 in	 this	 substantial	 endeavor,	 a	 careful	
structure	has	been	elaborated	over	the	years.	First	is	a	recipe	for	the	overall	form	of	
the	unit.	A	unit	should	begin	with	a	rationale,	stating	the	broad	goals	of	the	unit,	and	








significant	 amount	 of	 mathematical	 background	 that	 might	 not	 be	 familiar	 to	
another	 teacher	 who	 might	 want	 to	 use	 the	 unit.	 The	 narrative	 will	 also	 discuss	
sequencing	 and	 scaffolding,	 and	what	 auxiliary	 ideas	will	 need	 to	 be	 coordinated	
and	brought	to	bear	in	order	for	students	to	absorb	the	key	ideas	treated	in	the	unit.	
The	narrative	will	 also	discuss	pedagogical	 strategies	 the	Fellow	expects	 to	use	 to	
ensure	student	learning.		
	
The	 narrative	 is	 followed	 by	 three	 or	 more	 sample	 lesson	 plans	 illustrating	 the	
treatment	 of	 some	 key	 topics,	 and	 annotated	 bibliographies	 from	 the	 Fellow's	






The	 writing	 process	 begins	 with	 the	 prospectus,	 in	 which	 a	 Fellow	 attempts	 to	
articulate	 his	 or	 her	main	 goals,	 and	 outlines	 some	 strategies	 to	 attain	 them.	 The	
prospectus	forms	the	basis	for	one‐on‐one	discussions	with	the	Seminar	Leader,	to	
review	 the	 appropriateness,	 coherence,	 focus	 and	 scope	 of	 the	 goals	 and	 means	
described	 in	 the	 prospectus.	 These	 discussions	 result	 in	 a	 refined,	 focused,	 and	
probably	feasible	plan.	If	s/he	has	not	already	done	so,	the	Fellow	can	begin	writing	
at	that	point.	In	addition,	the	Fellow	will	probably	present	the	draft	plan	for	the	unit	
in	 the	 seminar,	 and	obtain	 feedback	and	 suggestions	 from	 the	other	Fellows.	This	
input	is	often	incorporated	into	the	draft	plan.	
	
The	 next	 main	 stage	 is	 the	 first	 draft,	 which	 is	 due	 midway	 in	 the	 course	 of	 the	
seminar.	The	first	draft	consists	most	importantly	of	the	narrative,	which	is	typically	
the	most	challenging	part	to	write.	The	detailed	lesson	plans	and	the	bibliography,	
and	 even	 the	 rationale,	may	wait	 until	 later.	 The	 first	 draft	 forms	 the	 basis	 for	 a	









make	 suggestions,	 this	 time	 probably	 concentrating	 less	 on	 overall	 organization,	
which	 should	have	been	 largely	 addressed	 in	 the	discussion	of	 the	 first	draft,	 and	
more	on	local	issues	of	style	and,	in	the	case	of	mathematics	units,	specifics	of	logical	
development.	The	comments	on	the	second	draft	will	then	be	used	by	the	Fellow	to	
produce	a	 third	draft.	Normally,	 the	third	draft	 is	essentially	 the	 final	version,	and	
will	need	only	minor	changes,	or	perhaps	none	at	all,	to	be	published	as	part	of	the	
collection	 of	 units	 from	 the	 seminar.	 Until	 recently,	 publication	 meant	 the	
production	 of	 physical	 volumes	 collecting	 all	 the	 units	 in	 the	 seminar,	 with	 an	














Article	1:	 Partnership.	A	Teachers	 Institute	 links	 an	 institution	 (or	 institutions)	 of	
higher	education	(the	higher	education	partner(s))	to	a	school	district	(or	districts)	
in	which	a	significant	portion	of	students	come	from	low‐income	communities.	The	




its	 seminars.	 A	 group	 of	 Teacher	 Representatives	 are	 selected	 from	 the	 Fellows.	
Faculty	members	 at	 the	partner	university	 serve	 as	 Seminar	Leaders	 and/or	on	 a	
University	Advisory	Council	to	the	Institute.	
	
Article	 3:	 Direction.	 The	 Institute	 should	 have	 a	 full‐time	Director,	who	 serves	 as	
convener,	 administrator,	 liaison	between	 the	partner	 school	district(s)	 and	higher	
education	partners,	 and	 as	 fund	 raiser.	 The	Director	 is	 an	 employee	of	 the	higher	
education	partner	that	houses	the	Institute.	
	
Article	 4:	 Leadership	 of	 Teachers.	 Participating	 teachers,	 through	 the	 Teacher	
Representatives,	 play	 a	 major	 role	 in	 planning	 organizing,	 conducting	 and	





selection	 of	 seminars,	 and	 participate	 in	 reviewing	 the	 results	 of	 each	 year's	
activities.	
	
Article	 6:	 Seminars.	 Seminars	 comprise	 approximately	 12	 Fellows	 and	 a	 Leader.	
Seminars	 are	 intensive	 collaborative,	 collegial	 investigations	 of	 broadly	 defined	
topics	with	robust	educational	potential.	Seminars	should	hold	at	least	12	two‐hour	
meetings	over	a	period	of	approximately	 three	months.	 	 	During	 the	course	of	 the	




Article	 7:	 Curriculum	 Unit.	 The	 curriculum	 unit	 is	 the	 means	 by	 which	 a	 Fellow	
articulates	what	s/he	has	learned	in	the	seminar,	prepares	to	transfer	that	learning	
to	 the	 classroom,	 and	 communicates	 that	 learning	 to	 other	 teachers.	 Each	 unit	
consists	of	between	15	and	30	single‐spaced	pages,	and	includes	the	rationale	and	
objectives	of	the	unit,	an	exposition	of	the	material	to	be	presented	in	the	classroom	




and	 procedures	 is	 fundamental	 to	 the	 Institute	 approach,	 and	 is	 essential	 to	 the	
collegiality	 on	which	 an	 Institute	 is	 founded.	 	 The	 Seminar	 Leaders	 are	 primarily	
responsible	 for	presenting	 the	disciplinary	 content	of	 the	 seminar,	 along	with	any	
pedagogical	 principles	 that	 inhere	 in	 that	 content,	 while	 the	 Fellows,	 individually	
and	 collectively,	 are	 responsible	 for	 bringing	 that	 content	 to	 bear	 in	 their	
classrooms	in	ways	that	will	motivate	active	learning	by	their	students.	
	





related	 to	 a	 seminar	 being	 offered,	 and	 who	 can	 incorporate	 the	 theme	 of	 the	
seminar	 in	 a	 curriculum	 unit	 to	 be	 used	 in	 the	 following	 year,	 is	 encouraged	 to	
present	a	proposal	to	be	a	Fellow	in	that	seminar.	
	
Article	 11:	 Remuneration.	 In	 recognition	 of	 the	 intensive,	 demanding	 and	
professionally	 significant	 nature	 of	 the	 work	 of	 Seminar	 Leaders,	 they	 will	 be	












explicit	 and	 visible	 relationship.	 Their	 subscription	 to	 these	 Articles	 of	
Understanding	should	be	documented	in	annual	reports.	
	
Article	 15:	 Evaluation.	 Teachers	 Institutes	 undertake	 at	 their	 own	 cost	 annual	
reviews	 of	 and	 reports	 on	 their	 progress,	 in	 cooperation	 with	 the	 Yale	 National	
Initiative.	 They	 will	 submit	 annual	 financial	 and	 narrative	 reports,	 both	 to	 the	
National	Initiative	and	to	relevant	funders.	








[2]	Rogers	M.	 Smith,	 To	 Strengthen	Teaching:	An	Evaluation	 of	 Teachers	 Institute	
Experiences,	2009.	
	
	[3]	 Rogers	 M.	 Smith,	 To	 Motivate	 My	 Students,	 An	 Evaluation	 of	 the	 National	
Demonstration	Project	of	the	Yale‐New	Haven	Teachers	Institute,	2004.	
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